The Weston Road Academy Pupil premium strategy
statement

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name The Weston Road
Academy

Number of pupils in school 987 (October Census
2025)

Proportion (%) of pupil premium eligible pupils 18.3% (Deprived)

Academic year/years that our current pupil premium 2025/2026

strategy plan covers (3-year plans are recommended) to 2027/2028

Date this statement was published December 2025

Date on which it will be reviewed July 2026

Statement authorised by Mrs A Kingman,
Headteacher

Pupil premium lead Mr J Hackett, Assistant
Headteacher

Governor / Trustee lead Mrs L Lewis

Funding overview

Detail Amount

£194,575 Deprived
£43,750 Service

Pupil premium funding allocation this academic year
£23,670 Adopted from

Care
Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)
Total budget for this academic year £261,995




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve high attainment across the curriculum,
particularly in core subjects.

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve
that goal, including progress for those who are already high attainers. We will consider
the challenges faced by vulnerable pupils, such as those who have a social worker and
young carers. The activity we have outlined in this statement is also intended to
support their needs, regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap with national figures and at the
same time will benefit the non-disadvantaged pupils in our school. Implicit in the
intended outcomes detailed below, is the intention that non-disadvantaged pupils’
attainment will be sustained and improved alongside progress for their disadvantaged
peers.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will:

e ensure we have high aspirations for disadvantaged pupils and that they are
challenged in the work they are set

e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for disadvan-
taged pupils’ outcomes and raise expectations of what they can achieve




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

The English attainment of disadvantaged pupils is generally lower than
that of their peers and teacher diagnostic assessments suggest that
many pupils particularly struggle with reading comprehension, including
inference and evaluation skills.

Assessments on entry to year 7 for the current academic year indicate
that 25% of our disadvantaged pupils arrive below age-related expecta-
tions compared to 11% of their peers. Through subsequent internal and
external (where available) assessments we are monitoring where this
gap widens. We also use the RADY uplift (see strategy) to ensure we
are setting aspirational expectations for our disadvantaged pupils.

Our observations suggest many lower attaining disadvantaged pupils
lack metacognitive / self-regulation strategies when faced with challeng-
ing tasks, notably in their monitoring and evaluation of their answers.

Our assessments (including wellbeing survey), observations and dis-
cussions with pupils and families have identified social and emotional
issues for many pupils, such as anxiety, depression (diagnosed by
medical professionals) and low self-esteem. These challenges particu-
larly affect disadvantaged pupils, including their attainment.

Data from the FFT shows that the attendance of FSM pupils during
2023-24 was 0.8% below the national average. Last academic year
was the attendance of FSM pupils was 0.4% above the FFT national
average, showing an upward trend. The current data for term one 2025-
26 show that the attendance of FSM pupils is 0.6% above the national
average, continuing the upward trend. The gap between FSM and Non-
FSM was narrower than the FTT national average, however, it is our
aim to close this gap further.

Data from the FFT shows that 35.9% of FSM pupils have been ‘persis-
tently absent’ compared to 18.5% of non-FSM pupils. Our assessments
and observations indicate that absenteeism is negatively impacting dis-
advantaged pupils’ progress.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved attainment
among
disadvantaged pupils
across the curriculum
at the end of KS4.

By the end of our current plan in 2027/28, KS4 outcomes
demonstrate that the disadvantaged gap has continued to
narrow.

Improved
metacognitive and
self-regulatory skills
among
disadvantaged pupils
across all subjects.

Teacher reports and class observations suggest disadvan-
taged pupils are more able to monitor and regulate their own
learning. This finding is supported by homework completion
rates across all classes and subjects.

To achieve and
sustain improved
wellbeing for all
pupils, including
those who are
disadvantaged.

Sustained high levels of wellbeing from 2027/28 demon-
strated by:

e qualitative data from student voice, student and parent
surveys and teacher observations.

e a significant increase in participation in enrichment activi-
ties, particularly among disadvantaged pupils.

To achieve and
sustain improved
attendance for all
pupils, particularly our
disadvantaged pupils.

Sustained high attendance from 2027/28 demonstrated by:

e the overall absence rate for FSM pupils being better than
FFT national average and a continued upward trend. The
attendance gap between FSM pupils and non-FSM pu-
pils to be reduced by 3%

e the percentage of FSM pupils who are persistently ab-
sent to be below FFT.




Activity in this academic year

This details how we intend to spend our pupil premium this academic year to address

the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £28,128

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Purchase of standardised
diagnostic assessments.

Training will be provided for
staff to ensure assessments
are interpreted correctly.

Standardised tests can provide
reliable insights into the specific
strengths and weaknesses of each
pupil to help ensure they receive the
correct additional support through
interventions or teacher instruction:

Standardised tests | Assessing and
Monitoring Pupil Progress |
Education Endowment Foundation |
EEF

1,2

An ongoing commitment to
effective transition.

e Apply uplift in Sept 2025 to
all year 7 disadvantaged
pupils.

e Transition programme for
year 5 & 6 pupils will in-
clude a comprehensive fo-
cus on disadvantaged pu-
pils for early intervention.

Evidence suggests that where a gap
exists at Primary School, the setting
of lower expectations simply causes
the gap to widen. Research from
various sources (RADY) shows that
the profile, predict, prevent model is
effective in ensuring that any gaps
can be addressed early in secondary
school.

1,2

Continue to deliver effective
CPD in areas such as
adaptive practice and effective
feedback.

Many different evidence sources
(including the Sutton trust report and
the EEF toolkit) suggest that high
guality teaching is an effective way to
improve the attainment of PP pupils,
as they are the ones who stand to
gain the most from this practice.

EEF publishes new guidance report
— ‘Teacher Feedback to... | EEF
(educationendowmentfoundation.org

.uk)

Feedback | EEF
(educationendowmentfoundation.org

.uk)

1,2



https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-guidance-report-teacher-feedback-to-improve-pupil-learning
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-guidance-report-teacher-feedback-to-improve-pupil-learning
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-guidance-report-teacher-feedback-to-improve-pupil-learning
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-guidance-report-teacher-feedback-to-improve-pupil-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

Embed metacognitive and
self-regulation skills in all pu-
pils.

Launch of a whole school
‘Thinking out loud’ strategy’
embedded school wide,
underpinned by Metacognition
principles (planning,
monitoring, evaluation)

Teaching metacognitive strategies to
pupils can be an inexpensive method
to help pupils become more
independent learners. There is
particularly strong evidence that it can
have a positive impact on English
attainment:

Metacognition and self-regulation |
Toolkit Strand | Education
Endowment Foundation | EEF



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/

Develop an internal English-
specific CPD programme
designed to improve the quality
of teaching and learning
delivery.

English-specific CPD sessions
planned and delivered to target
the following areas as a prior-

ity:

e Effective teaching of
reading comprehension,
including inference and
evaluation skills.

e Explicit vocabulary in-
struction across fiction,
non-fiction and transac-
tional texts.

e Improving extended
writing through model-
ling, scaffolding and
structured planning
strategies.

e Teaching for deep liter-
ary understanding, with
a focus on themes, con-
text and writer’s craft.

Enhance the delivery of read-
ing, writing and analytical skills
to enable pupils to make con-
nections across texts and
guestion types, improving re-
sponses to higher-order AO2
and AO3 guestions in assess-
ments.

« Strengthen teachers’
use of modelled and
shared reading to sup-
port pupils in identifying
language, structure and
form.

e Develop pupils’ ability to
justify interpretations
with precise textual evi-
dence and subject-spe-
cific terminology.

Evidence that supports this approach

The DfE non-statutory Reading
Framework draws on a wide body of
research and outlines evidence-in-
formed strategies for improving read-
ing fluency, comprehension and lan-
guage development in Key Stages 1—
3:

The reading framework — GOV.UK
(www.gov.uk)

To teach English effectively, teachers
need to build pupils’ background
knowledge, teach vocabulary explic-
itly, model analytical thinking, and
provide structured approaches to
reading and writing. Evidence from
the Education Endowment Founda-
tion highlights the high impact of ex-
plicit vocabulary instruction, read-
ing comprehension strategies, and
structured writing approaches on
pupil progress, particularly for disad-
vantaged learners:

Improving Literacy in Secondary
Schools — Education Endowment
Foundation (educationendow-
mentfoundation.org.uk)

Research also emphasises the im-
portance of high-quality modelling,
scaffolded practice, and opportunities
for guided discussion to deepen pu-
pils’ understanding of texts and au-
thorial intent. These approaches sup-
port pupils in developing the higher-
order reading and writing skills re-
quired for AO2 and AO3 responses.

1,2



http://www.gov.uk/

« Embed processes for
planning, drafting and
editing extended analyti-
cal and creative writing,
improving accuracy, co-
hesion and authorial in-
tent.

Develop greater consistency of
approach to the teaching of
reading and writing skills
across the English curriculum.

o Establish shared depart-
mental expectations for
teaching analytical para-
graphs, essay struc-
tures (e.g. appropriate
scaffolding), and vocab-
ulary instruction.

e Improve alignment of
teaching strategies be-
tween KS3 and KS4,
ensuring continuity in
the development of core
English skills.

e Provide exemplars of
high-quality writing and
reading responses to
ensure consistency in
modelling and assess-
ment.

Ensure the new Scheme of
Learning is used effectively in
Years 7-10, with a greater
focus on ‘small steps’
progression and mastery.

e Break down reading and
writing skills into man-
ageable, sequenced
steps that build cumula-
tively across key stages.

o Embed retrieval practice
and cumulative quizzing
to reinforce vocabulary,
literary concepts and
writing techniques.




Ensure pupils under-
stand their curriculum
journey, including which
reading and writing
skills they have mas-
tered and what they will
learn next.

Use scaffolds—such as
sentence starters,
guided annotation,
model essays and vo-
cabulary frames—where
needed, gradually re-
ducing support to de-
velop independence.

Improving literacy across the
curriculum:

All staff trained on
explicit vocabulary
instruction for tier 2 and
tier 3 language

All staff trained on
morphology and
etymology for greater
understanding of
vocabulary stems and
origins/commonalities

KS3 reading tutor time
provision — facilitated
each week designated
for active reading with
vocabulary tasks
associated

Regular quality
assurance of explicit
literacy development

Shared good practice
folder regarding literacy
strategies

Marking and feedback
in all subjects’
challenges and address
key literacy skills.

Acquiring disciplinary literacy is key
for students as they learn new, more
complex concepts in each subject:

Improving Literacy in Secondary
Schools

Reading comprehension, vocabulary
and other literacy skills are heavily
linked with attainment in Maths and
English:

https://educationendowmentfoundation.

org.uk/education-evidence/quidance-

reports/literacy-ks3-ks4

Closing the (literacy) Gap (Alex
Quigley)

Closing the (vocabulary) gap (Alex
Quigley)

1,2



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4

Addressing the impact of
cognitive load, and
implications for practice;

e Staff trained upon the
principles addressed
below;

e Lessis more (text per
slide)

e Moving away from split
attention to integrated
attention

e The coherence
principle

e Filtered attention

e Dual coding

QA measures placed to
assure the impact of these
strategies. Staff are aware
that difficult/abstract concepts
need to be filtered and
knowledge of working
memory and capacity of
working memory needs to be
considered for maximum
effect on learning.

Sweller’s cognitive load theory in action
(Oliver Lovell)

The importance of cognitive load
theory | Society for Education and
Training (et-foundation.co.uk)

1,2

Addressing the impact of
Curriculum sequencing;

Staff trained on and

delivering;
e Knowledge rich
curriculum

e Embedded reading
within subject
curriculum

e Sequence of
difficult/abstract
concepts into small
steps

e Coherent mapping
(inter/intra
departmental)

e Tiered questions and
problems

Symbiosis — The curriculum and the
classroom (Claire Hill)

Teaching Walkthru’s (Tom Sherrington)

1,2

10



https://set.et-foundation.co.uk/resources/the-importance-of-cognitive-load-theory
https://set.et-foundation.co.uk/resources/the-importance-of-cognitive-load-theory
https://set.et-foundation.co.uk/resources/the-importance-of-cognitive-load-theory

e Blending experiential
learning into the
curriculum

e Spiralled curriculum

e Pitching it up for an
ambitious curriculum.

Staff strategically plan for
misconceptions, plan
collaboratively and sequence
the curriculum effectively to
ensure steps are mastered
within the sequence and so

wider curriculum picture.

the pupils understand the big

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £229,235

Activity Evidence that supports this Challenge

approach number(s)
addressed

Provision of subsidised Music lessons (EEF one to one tuition) 3

music lessons for disad- https://educationendowmentfounda-

vantaged students to en- tion.org.uk/evidence-summaries/teach-

sure that they can access | ing-learning-toolkit/one-to-one-tuition/

a broad curriculum.

Increased provision for tar- | Teaching Assistants PP Provision & In- 1,2,3

geted academic support of | tervention (EEF — extending school time/

disadvantaged SEND by use of Teaching Assistants)

employing more teaching https://educationendowmentfounda-

assistants. This includes tion.org.uk

the development of our

current staff through CPD | https://www.gov.uk/government/publica-

opportunities and the ap- tions/supporting-send/supporting-send

pointment of KS4 Learning

Mentors. These mentors Mentoring | EEF (educationendow-

will have a focus on im- mentfoundation.org.uk)

proving attainment in

Maths and English.

Homework. Provide inter- | Appropriate homework provision has a 1,2,3

vention and resourcing of | positive impact on pupils, particularly in

11



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/one-to-one-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/one-to-one-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/one-to-one-tuition/
https://educationendowmentfoundation.org.uk/
https://educationendowmentfoundation.org.uk/
https://www.gov.uk/government/publications/supporting-send/supporting-send
https://www.gov.uk/government/publications/supporting-send/supporting-send
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring

revision guides/work-
books/ other materials.
Staff to also evaluate the
appropriateness of the
tasks and provide effec-
tive feedback, with a fo-

pils, where research sug-
gests they will benefit
most from this approach.

cus on disadvantaged pu-

secondary school. Some pupils may not
have a quiet space for home learning
and so it is important for schools to con-
sider how home learning can be sup-
ported.

Homework | EEF (educationendow-
mentfoundation.org.uk)

Reading screening of all
year 7 pupils on entry,
Al/TA supported targeted
intervention programme
for those of highest need.
Extra reading support for
all pupils 3 years below

ambassadors.

ARE with year 10 reading

Acquiring disciplinary literacy is key for
students as they learn new, more com-
plex concepts in each subject:

Improving Literacy in Secondary
Schools

Reading comprehension, vocabulary
and other literacy skills are heavily
linked with attainment in Maths and
English:

https://educationendowmentfoundation.orq.
uk/education-evidence/guidance-
reports/literacy-ks3-ks4

Closing the (literacy) Gap (Alex Quigley)

Closing the (vocabulary) gap (Alex Quigley)

1,2

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £92,297

Programmes and
alternative provision
providers. Ensure that a
high percentage of
pupils accessing the
provision are
disadvantaged.

schools to equip young people with the
skills they need to overcome social and
emotional barriers in their lives that are
holding them back from engaging in ed-
ucation and reaching their full potential.
They have a model of intervention that is
proven to have a positive impact on out-
comes for your students such as reduc-
ing negative behaviour points, increas-
ing attendance and reducing exclusions.
This includes both in-reach and out-

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Engage with Mentoring Mentors and AP providers work with 3,4

12



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4

reach support and this is tailored to the
individual based on need.

Mentoring | EEF (educationendow-
mentfoundation.org.uk)

Offer the King’s Trust
Programme to selected
pupils in year 9, 10 and
11. This will replace an
option block choice.

We need to ensure that the curriculum is
designed to suit all learners. There are a
number of pupils who need the oppor-
tunity to develop softer skills, along with
developing confidence and self-esteem.
The programme also reduces some of
the academic pressure on pupils, since
most of the work is done through a port-
folio

3,4

ASDAN non-contact
boxing qualification
delivered through ‘The
Right Stuff Project’.

We strongly believe that some of our PP
pupils, those who have witnessed
domestic violence and in some cases
substance abuse in the home, would
hugely benefit from this project. The aim
is that by giving them something positive
to engage in, and a positive role model to
inspire them, which could have an impact
on their attendance, behaviour and
attainment. The project also aims to
increase their resilience and ability to
succeed through adversity.

3,4

Malachi Family Support

We need to ensure that where pupils’
experience domestic or family related
issues, that they have access to external
family support at the earliest opportunity.
Malachi provide this support and by
commissioning this support through our
PP funds, pupils and families can access
this support far quicker. They offer
therapeutic family support and provide
invaluable support in helping families and
school connect to secure a better future
for pupils.

3,4

Edu Therapy

There is a need for a focussed
intervention to support pupils with
emotional regulation. Evidence suggests
that pupils are more successful within the
classroom environment if they are taught
the necessary skills to help manage their
emotions. Edu Therapy offers a unique
model of provision, which draws on a
number of elements to build up a
bespoke learning and support programme

3,4

13



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring

for children and young people who need
a different approach to engage them in
educational opportunities.

Embedding principles of | The DfE guidance has been informed by | 4
good practice set out in engagement with schools that have sig-

DfE’s Improving School nificantly reduced persistent absence
Attendance advice. levels.

The attendance officer

will continue to embed

good practice and

procedures to ensure

robust monitoring of

attendance and support

improvement.

Ensure that pupils from DfE guidance suggests that this will sup- | 3, 4
disadvantaged port with non-academic issues that im-
backgrounds have help pact success at school, such as attend-

with the cost of ance, behaviour and social and emo-
educational trips and tional challenges.

Visits.

Contingency fund for Based on our experiences and those of | All

acute issues.

similar schools to ours, we have identi-
fied a need to set a small amount of
funding aside to respond quickly to
needs that have not yet been identified.

Total budgeted cost: £349,660

14



https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Part B: Review of outcomes in the previous academic

year.

2023-24 Disadvantaged Pupils Attainment

8or1s
*Hum % 4+ *
* Hum % 5¢ *
EAM % 4+ Sof1s
Maths % 4+ Overall A8
S¢1% 4+ Eng A8
20113 Sci % 5+ Eng % 4+
EAM % 5+ EBacc A8 Eng % 5+
0of 18 Maths % 5+  Open A8 Mamns AB Cot1s 0of 18 0of 15 0of 15 0ot 15
Last 3 years Lasi 2 years Lalest year Last 3 years Last £ years Latest you! Lasl 3 years Last 2 years Lales! yea
Below Close to average Above

The table above shows that in 2023-24 10 of the 15 attainment measures were
categorised as below national. 5 were close to average.

The Pupil Premium Strategy for 2022- 25 had a focus on Mathematics attainment and the
table below shows the impact of this. All 10 categories that were previously below,
including Maths Attainment 8 and 4+, are now close to average or above.

English Attainment 8 & 4+ have moved into the below category and therefore this will be
a focus of the strategy report moving forward.

2024-25 Disadvantaged Pupils Attainment

8of15
EEM % 4+
E&AM % 5+
Maths % 4+
Maths % 5
Jor15 Scl% 4+
20115 Overall A8
Eng A8 Eng % 5+
Maths A8 0of15

SCi % 5¢ 20t 15
EBacc AB
Open A8 00r15 0of 15

Hum % 4+

Oof15 0 of 15 Eng % d¢ Hum % Se

Lates! year Last J years st 2 years Latest year st J years Last 2 year Latest yea

Below Close to average Above

15



The table below shows that the gap between Disadvantaged attainment at Weston Road
and that of non-disadvantaged national is narrowing.

Disadvantaged Pupils Overall Attainment 8

School disadvantaged compared to
national disadvantaged

School disadvantaged compared
to national non-disadvantaged

National distribution | National
Year| Cohort| School| National|banding (non dis)| Gap | Gap Trend Year group context
2025 28 19 34 o | Clase 1o average 50.3| -184|Narrowing
(non-sig)
2024 25 104 34.6 Close to average 500 19.7 | Widening
(non-sig)
‘ "
2023 31 32.7 15 o | Cl0se 10 average 03| -1761Not available | HiOh - fow prior
(non-th) attalners

The table below shows the Attainment 8 for Mathematics. Although the gap widened
slightly in 2025, it is still close to the national average and demonstrates that the focus on
Mathematics has been effective.

Disadvantaged Pupils Mathematics Attainment 8

School disadvantaged compared to

School disadvantaged compared

national disadvantaged to national non-disadvantaged

National distribution | National
Year| Cohort| School| National|banding (non dis) | Gap | Gap Trend Year group context
2025 28 59 60 [T Ly emaE 100| 40| widening

(non-sig)
2024 25 6.3 6.9 [ S8R0 Setnge 99| -36|Narrowing

(nan-siq)

High - |

2023 31 6.1 6.9 99| -38|Notavailable | 79"~ oW priof

(non-sig) attainers

The table below shows the Attainment 8 for English. The gap is widening and is below
the national average. Therefore, improving the attainment of disadvantaged pupils in
English needs to be a focus of the strategy report moving forward and this is reflected in
the school’s future attainment data

Disadvantaged Pupils English Attainment 8

School disadvantaged compared to
national disadvantaged

School disadvantaged compared
to national non-disadvantaged

National distribution | National
Year| Cohort| School| National | banding (non dis)| Gap | Gap Trend Year group context
2025 28 6.5 7.8 | Below (non-sig) 106 4.1 | Widening
2024 25 75 7.7 [SATIOEE 106 -3.1|No change
(non-sig)
hol
2023 31 75 77 Close 1.0 average 106 31 | Not available High - low prior
(non-sig) attainers
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Externally provided programmes

Programme Provider

Social Action Programme Evolve

Skills for School Programme Evolve

The King’s Trust Programme The Youth Net
ASDAN Award through non-contact The Right Stuff
boxing

Attendance VIP Education
Bespoke Alternative Provision Want to Achieve
Outdoor Alternative Provision Chase Aqua Rural Enterprise
Sports provision with a focus on SAAAB
safeguarding against anti-social behaviour

Family Support Malachi

Edu Therapy Midland Psychology
Vocational Courses and Functional Skills Equality

Bespoke Mentoring Dragon Group

Service pupil premium funding

Measure Details

How did you spend your | We have increased the staffing of our pastoral team to
service pupil premium deal with the additional needs of service pupils. This in-
allocation last academic | cludes ensuring there is a dedicated member of staff avail-
year? able to support service pupils with anxiety and loss when a

family member is deployed.

What was the impact of | pypils better supported during times of parental deploy-
that spending on service | ment. Service pupils given the support they need to be
pupil premium eligible able to continue to engage with school during these diffi-
pupils? cult periods.
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Further information

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium. That will include:

e Continue to embed effective practice around feedback. EEF evidence demon-
strates this has significant benefits for pupils, particularly disadvantaged pupils.

e ensuring pupils’ understand the support they will receive (including targeted
interventions listed above), how the curriculum will be delivered, and what is
expected of them. This will help to address concerns around pupil anxiety.

e utilising support from our local Mental Health Support Team.

o offering a wide range of high-quality extracurricular activities to boost wellbeing,
behaviour, attendance, and aspiration. Activities (e.g., The Duke of Edinburgh’s
Award), will focus on building life skills such as confidence, resilience, and so-
cialising. Disadvantaged pupils will be encouraged and supported to participate.
There will be a focus on strengthening monitoring and tracking to ensure disad-
vantaged pupils are proportionally represented.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in
previous years had not had the degree of impact that we had expected.

We triangulated evidence from multiple sources of data including assessments, en-
gagement in class book scrutiny, conversations with parents, students and teachers in
order to identify the challenges faced by disadvantaged pupils. We also used the EEF’s
families of schools’ database to view the performance of disadvantaged pupils in
school similar to ours and contacted schools with high-performing disadvantaged pu-
pils to learn from their approach.

We looked at a number of reports and studies about effective use of pupil premium, the
impact of disadvantage on education outcomes and how to address challenges to
learning presented by socio-economic disadvantage.

We used the EEF’s implementation guidance to help us develop our strategy and will
continue to use it through the implementation of our activities.

We have put a robust evaluation framework in place for the duration of our three-year
approach and will adjust our plan over time to secure better outcomes for pupils.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges#MHST
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

